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Literary Case Study

Background:

For my Literacy Case Study, | am working with a student, Jay, who is in my 3" grade
classroom. Currently, Jay is working at a kindergarten reading level. He is very shy and doesn’t
talk to nor interact much with the other students in class. His family speaks both Spanish and
English at home. He has trouble with reading and writing. With his reading, he knows his
letters, but only recognizes some sight words. With a lot of practice and repetition, he is able to
read multiple words in a sentence, only when he is familiar with the reading. He also uses
pictures to help him figure out the words.

I noticed his weaknesses very earlier on in the year. He has very low confidence levels
with his any Language Arts materials, whether it is reading or writing. | recognized this because
he often does not want to share his work with other classmates and when he turns in his work, he
makes sure he puts it at the bottom of the bin where no other student can see his work. On
spelling tests he will turn in his paper with an x next to every word, knowing that they are spelled
incorrectly.

Additionally, I did 8 weeks of intervention with him so that he could be RCTed for
special and additional assistance. From looking at his record, he has always been at a fairly low
level, as well as being retained in 1% grade. At times, he even has some difficulties with taking
notes and writing down the words and sentences | write on the board. From his records, there are

no visual problems; he does not have nor need glasses.



Topic/Focus:

The main topic of focus for Jay will be phonological awareness. McKenna’s Assessment
for Reading Instruction describe phonological awareness as “the awareness of the sounds that
comprise spoken words — is a prerequisite for children to learn to decode” (McKenna, 2015,
p.15). Within this topic — | wanted to pre assess Jay in a few different categories to figure out
what | wanted to emphasize on with my lessons. Phonological awareness is comprised of many
elements such as learning sounds to create words; in addition to removing or adding sounds,
rhyming and much more. Phonological awareness is the start of the building blocks to fluency,

comprehension, and success within reading and writing.

Assessments:

Within my first assessment | picked multiple sections from the Abecedarian Reading
Assessment (Watts & Wren, 2002). | first gave the phonological awareness score sheet A that
included rhyming perception and phoneme identity — perception. | only administered list A on
both. Jay got a 7/10 on rhyming as well as a 7/10 on phonemes. Within the rhyming section he
was able to accurately show which words rhymed; however, he also said words that sounded
similar still thymed. For example, he said “yes” that the words green and grain rhymed.
Although, he was able to understand the rhyming with words that only switch by one letter or
sound, such as hill and pill, without hesitation.

As for phoneme identity — perception, he got 7/10. He was able to acknowledge many
beginning and ending sounds; however, had some trouble with the sounds in the middle of the

words. | noticed that his understandings of some vowels are mixed up, as well as some



consonants, such as z or s. Within his vowel understanding he was not able to gather neither the
/oo/ sound nor the /ee/ sound in several words. (See artifact 1)

After an additional week, I gave list B of the scoring sheet of the Abecedarian Reading
Assessment for both sections. Since the first list went fairly well, I decided to see if he could do
the list that was a bit more demanding and difficult. This sheet was, again, on rhyming and
phonemes. Jay received a 7/10 on phonemes and 8/10 on rhyming. It seemed that words he sees
more often were easier to decipher than words he was unfamiliar with. Even though there wasn’t
significant progress, there was still progress nonetheless. He also sounded more confident with
scoring sheet B. Since he has trouble reading basic sight words still, I read the questions aloud
and marked the scoring sheet on my own.

In addition to finishing the first Abecedarian Reading Assessment, I also tried Bruce’s
Word Analysis Test (Bruce, 1964) — | wanted to see his initial progress and then give the test
toward the very end to see what information he has gained. From this test, | noticed that he was
able to figure out words where there were deletions at the beginning and end of the words, but
not in the middle of the word. With many of the words, | could tell he was trying to think about
what the word looked like and how to spell it. He scored an 18/30 within nearly all of his
mistakes being deletions within the word, not at the beginning or end. It seemed difficult for him
to imagine the word and figure out the sounds when taking any letters or sounds from the middle.
It was much easier for him to think about a sound at the beginning or end. On some of them, he
paused for a bit of time and I could tell that he was making some guesses on a few of the words.
To resolve this and see if he is more successful, I plan on having each letter on tiles through my

lesson and physically pulling out the letter so he can see the letter being removed. | will also be



adding letters in so that we can practice both addition and deletion in the process. Visual
representations seem to help him understand the material better. (See artifact 2)

Another assessment that | gathered information was for a spelling inventory (Words Their
Way, 2004) to see where he was at in his spelling progress. As Samuels & Farstrup’s What
Research Has to Say about Reading Instruction indicate, “recognition of spellings that happens
within the visual word form area seems to be the only component of the reading process that
belongs exclusively to the domain of print as distinct from the domains of language...” (Samuels
& Farstrup, 2011, p.8). Since he is at a kindergarten level in reading | gave him a kindergarten
spelling list. He correctly spelled 4 out of 8 words correctly. Since he was at such a low level, |
did not administer the full test. Given his background information and extremely low self-
esteem, | wanted to make sure he did not get too discouraged at the very beginning. He often
knows when he not doing well on an assignment because much of what completes is based on
guessing. (See artifact 3)

| noticed a pattern with the words that he spelled incorrectly. For example, he spelled
“fan” as “fun,” “pet” as put,” and “dig” as “dog.” It seems like he needs additional assistance
with his vowel sound recognition. Even though this spelling inventory wasn’t supposed to help
me within my main topic area, it might allow me to think about other options and assessments
that will now be more catered to his needs with this additional information. In assessing several
different content areas, it allows me to look at what we want to focus more direct instructional
lessons on. (See artifact 4)

Therefore, when addressing the assessments from above, | have outlined the goals |

would like to accomplish with Jay. Under the topic of phonological awareness, in the



subcategory of phonemic awareness, | wanted to focus on sounds and adding and deleting those
sounds to create words which will also help the spelling and further reading concepts.

My main goals throughout working with him are to help him improve his vowel
recognition and understanding middle sounds in words. | would also like to practice practicing
his sounds of both vowels after perfecting it by looking at a combination of both vowel and
consonant sounds, and adding and deleting those sounds to create new words. At that point,
these two goals will ultimately help him to use both vowels and consonants to form other sight
words. Once he gets these two basic ideas down, then he will have more continued success like
a domino effect. Gambrell and Morrow’s Best Practices in Reading Instruction reinforce this
idea, stating to “provide students with scaffolded instruction in phonemic awareness, phonics,
fluency, and vocabulary to support the development of deep comprehension” (Gambrell and

Morrow, 2015, p. 22).

Lessons:

For my first lesson, | chose to do a tile letter matching activity. First we practiced
identifying the letters and then with the sounds. | asked Jay to figure out the sound that matched
with the letter. I made sure to use visuals and manipulatives, such as the letter pieces to move
around and pick up. | have learned that Jay is a more of a visual learner so allowing him to see
the letters instead of telling him helped a great deal. First | taught him the sounds, then we
worked together to identify them, then he tried on his own. Once we were able to practice, | put
his skills to the test. | gave him a practice worksheet where he was able to look at the picture and
find the correct short vowel sound. Many of his mistakes from the pre-test and prior knowledge

of his work in my class, vowels were shown as something that he needed additional help with.



All of the examples had vowels in the middle of the word, which reinforced the second portion
of this goal, which was the understanding sound that are in the middle of the word and not just
limited to the beginning and ending sounds of words. | made sure to start off with a simplistic
worksheet that way he would stay engaged and his success might motivate him to continue to
strive towards his goal. Keeping this in mind, | picked a worksheet with multiple choice answers
so that Jay could look at all the possible options, look at the picture, and decipher the correct
spelling of each word with the accurate vowel recognized in each.

After identifying the vowels with the letter manipulatives (tiles,) | gave him a chance to
work on the first worksheet starting with the picture of the can. He was able to correctly identify
9 of the 12 pictures. If he asked questions, | would provide some assistance. There are some
pictures that I’'m not sure if he understood; such as the picture of the fig. I’m not sure how
accurate his answering was if he could not accurately identify what the picture was of. After |
saw his answers and what he needed additional assistance with, | brought out the tiles again for
more practice. We looked at words that we could spell from the tiles and | would ask Jay if he
could tell me the sound of letters. This time we switched roles and | no longer told him what
sound the letter made. | wanted to see how much he could retrieve from our earlier lesson. Then
I gave him the second short vowel sounds worksheet, where he again, scored 9 out of 12. There
are a few pictures within this worksheet that | could see that might be conflicting which might
have altered his scoring. Overall, he was able to achieve this score with little to no help from me
this time. (See artifact 5 & 6)

For a mini lesson (in between my main lesson 1 and 2), | brought the tiles back out to
practice the two main elements | want him to improve on. Since | want to make sure his long

term memory retrieval successfully has vowel recognition in it, | made sure to start the lesson off



with understanding of vowel sounds and reinforcement from our last lesson. During this time, |
also asked him to spell different words with the letter tiles to see what knowledge he gained
throughout our practices. Once | felt like we had spent a sufficient time on that process, | started
to make the sounds and then | wanted him to tell me what the word was.

After, | gave him a worksheet on middle sounds. He needed to identify the correct vowel
letter relevant to the picture next to the word. With this worksheet, he correctly identified 7 out
of 10 of the middle sounds. | noticed that he was making similar mistakes time from time. For
example, there was a picture of a map from the first lesson to this mini lesson. In the first lesson,
he did not get the correct spelling of “map,” picking the option which spelled “mud.” In the
second lesson he spelled “map” as “mup.” With this information, I noticed that he has a difficult
time understanding the u sound; especially given that he put the letter u as “put” instead of “pot”
on another portion of his work. (See artifact 7)

Before | moved on any farther, | went over different words that have the vowel u in the
middle of the word. With addition practice, | gave him another worksheet which required him to
be a bit more independent. It only gave the picture and no other additional consonants with it.
He had to identify the correct short vowel in the middle of the word. Overall, he accurately
answered 7 out of 9 pictures with the correct vowel recognition in the words. To make sure he
had the correct understanding of each picture, after he circled the letter, | also asked him to tell
me what each picture showed. The corner left picture, he told me that it was a “blender” which
was not the correct identification of the “mixer” but with his misunderstanding, he did pick the
correct vowel for the word he thought it was. (See artifact 8)

For lesson 2, | decided to use the vowel sounds to create words using the same tiles from

the previous lesson. | told Jay that | needed more help creating words, making it into more of a



game for him. | started off with showing the vowel letters and asking what sound they make. |
wanted to make sure that this information was in his long term memory and could be recalled
and retrieved easily. We had to go over two of the vowel sounds again. Once we had revisited
those vowel sounds, he was able to remember each of them. We then began working on small
sight words with these vowels in the middle of the words. He had been doing fairly well
identifying the sight words, so | continued with my second goal and object of the second lesson;
adding and deleting sounds from words. I used the example, “car” and then added a “t” to it. He
was able to correctly pick up on that in no time. Later on in the lesson, I had the word “cat” and
then added the “r” in the middle. It took him much longer to identify the same word we had just
gone over several minutes ago. We then took it letter and sound by sound. When we were able
to do that, with hesitation, he got the correct word. With a similar structure to lesson one, 1 first
gave an example of what | was looking for, we worked together to solve the words, then | asked
him to show me what we had done — hoping that he would be able to do it on his own. There
were a couple of moments of struggle where he would look at me with confusion and | would
provide additional assistance. When | thought he was ready, | gave him a worksheet with
pictures to help add sounds to words, letters, and sounds. He was able to identify several, but
also did not know the name of the object in the picture to one of them, which made for an
incomplete answer. (See artifact 9)

Within each of these lessons, they encompass several standards from CCSS, for him to be
successful at his level. Since Jay is at a familiar low level, | thought about the goals that |
wanted for him and how that could align with the standards. With using the following goals that
I had chosen he should be able to be successful in a few more standards under phonological

awareness that corestandards.org outline such as “CCSS.ELA-LITERACY.RF.K.2 Demonstrate


http://www.corestandards.org/ELA-Literacy/RF/K/2/

understanding of spoken words, syllables, and sounds (phonemes).” as well as “CCSS.ELA-
LITERACY.RF.K.2.E Add or substitute individual sounds (phonemes) in simple, one-syllable
words to make new words” (English Language Arts Standards, 2019).

As for the final assessment, Jay and | revisited the Abecedarian Reading Assessment,
specifically looking at the second portion of phoneme identity — perception. This part of the
assessment is where | noticed some of the vowel sounds were ignored, in addition, from the
evidence from the spelling. After we worked on our lessons, Jay scored a 10/10 on the first
part and a 9/10 on the second. All of the vowel questions he had gotten wrong on his pre-
assessment he was able to accurately correct on this post assessment. When | gave him this
assessment again, he seemed happy to see something familiar, most likely, realizing, that he
now has more knowledge about the questions being asked. (See artifact 10)

Reflection:

Overall, I believe that Jay increased his knowledge in both goals and will ultimately be
able to be more apt to achieve his future goals, especially following common core standards. As
| was talking about the lessons, there would be a few changes | would make to each. For
example, | found myself looking at some of the pictures in each worksheet and thinking that
some of the pictures were too ambiguous for an elementary school student to figure out if they
were not exposed to the thing that was in the picture. One example of this was with the picture
of the fig. | would not expect many of my students to know what that is or if they do, what it
looks like. In addition, on the final worksheet there was a picture of a mixer but Jay had
confused that with a blender. In this case, he correctly related the vowel to the word, but had the

wrong understanding of the picture. Personally, I would give want to give him the point for that


http://www.corestandards.org/ELA-Literacy/RF/K/2/e/
http://www.corestandards.org/ELA-Literacy/RF/K/2/e/

because he was able to justify his answers with the pictures that were shown and what he thought

they represented.
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Artifacts:

Lesson Plan 1: Phonological Awareness — Vowel Sounds & Middle Sounds
Subject: Language Arts
Duration: 30 minutes (during reading intervention small group time)

Lesson Objectives: Student will be able to identify and hear vowel sounds of words, improving
and furthering their phonological awareness.

CCSS Standards:

CCSS.ELA-LITERACY.RF.K.2 Demonstrate understanding of spoken words, syllables, and sounds
(phonemes).

Materials: Pencil, letter tiles, and worksheet (paper)

Background: After viewing the pre-assessments — student needs additional resources on
help on basic vowel sounds. These vowel sounds in the middle of sight words are basic
building blocks to successfully accomplish phonological awareness. Once the student has
accurately achieved understanding of all vowel sounds, spelling, writing, and reading with
also improve.

Opening: “Today we are going to play a fun game where you look at these tiles and tell me
what sound they make! Then I will need your help in using those sounds.” The teacher
practices the vowels a, e, 1, u with the student several times, showing the letter and saying the
sound to them. Then, the teacher checks to see if the student is recalling the information.

Middle: The teacher points to different letters and asks the student what sound they make.
The teacher may help when the student is uncertain and can go over any forgotten sounds of
vowels again.

Conclusion: Finally, the teacher mixes the vowels up again and asks another time. This
time, the teacher should let the student use only what they know to identify the sounds of the
letters. Once the student has sufficiently been able to recognize the sounds, the teacher may
form small sight words. Since the student has a strong idea of consonant sounds and is now
practicing their vowel sounds, putting both together will solidify this idea.

Assessment: After the teacher teaches the sounds, practices one on one with the student,
gives the student an opportunity to use what they know, correcting any errors; now the
student will complete the worksheet assessment. The assessment uses visual representations,
such as pictures to identify the vowel letter missing to form the sight word. “Now I would
like you to show me what you learned — use the correct vowel, filling in the blank to make
the word, match the picture.”


http://www.corestandards.org/ELA-Literacy/RF/K/2/

Lesson 2: Phonological Awareness — Adding & Deleting Sounds
Subject: Language Arts
Duration: 30 minutes (During reading intervention small group time)

Lesson Objectives: Student will be able to identify middle sounds and any add other sounds to
preexisting words to create new words.

CCSS Standards:

CCSS.ELA-LITERACY.RF.K.2.E Add or substitute individual sounds (phonemes) in simple, one-
syllable words to make new words.

Materials: Pencil, letter tiles, and worksheet (paper)

Background: After the previous lesson with vowel sounds and additional work on these
concepts, during intervention time. This student needs to further their skills, seeing these
vowels in words and using these sounds to create new words. Once they are able to create
new words, this will improve their spelling as well as recognize other sight words within
their reading.

Opening: “I have the tiles again here today and I need your help!” The teacher pulls out the
vowel tiles asks the student, “Remind me what this letter sound makes?” going through all of
the vowel sounds. Hopefully, those sounds have reached the student’s long term memory
and he is able to successful recall that information. If he does not, go over it again until he
able to remember on his own.

Middle: “Now we are going to practice making words like we did last time.” The teacher
and student work together to say the correct individual sounds of the letters in the word, then
putting it all together. The teacher may start off with basic three letter words with vowels in
the middle to reinforce what lesson 1 touched upon. Once the student has got the hang of it,
insert letters in the middle of the three letter words to create longer words to see if they
notice the change.

Conclusion: “Now I would like you to give it a try! What letter and sound can you add to
this word? What is that word? What letter can | take out?” Teacher allows the student to
create words using new sounds. If the student has trouble thinking of the words, the teacher
can assist by coming up with more words. If the student it stumped, the teacher may redirect
them, helping to sound out each letter sound to form the correct word.

Assessment: The assessment will include using a combination of ideas learned throughout
this lesson and previous ones. The student must look at the letters, know the sounds, and
identify the pictures to figure out what the final word is. Pictures are placed at the beginning,
middle, and end of words to practice adding multiple sounds to the words.


http://www.corestandards.org/ELA-Literacy/RF/K/2/e/

Artifact 1: Abecedarian Reading Pre - Assessment




Artifact 2: Bruce’s Word Analysis Test (Pre — Assessment)




Artifact 3: Spelling Inventory Pre — Assessment

Artifact 4: Spelling Inventory Word List
1) Fan

2) Pet

3) Dig

4) Rob

5) Hope

6) Wait

7) Gum

8) Sled



Artifact 5: Vowel Sound Worksheet with Lesson 1




Artifact 6: Additional Vowel Sound Worksheet




Artifact 7: Middle Sound Worksheet for mini-lesson




Artifact 8: Short Vowels in the Middle Worksheet for mini-lesson




Artifact 9: Adding Sounds Worksheet with lesson 2




Artifact 10: Abecedarian Phonological Awareness Post — Assessment




